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4 Abstract 

Students, in the secondary schools use English as a spoken language less frequently 

inside the classroom and this has become one of the major challenge for most foreign language 

teachers. 

This project describes a research experience carried out in the public-school Policarpa 

Salavarrieta, in 2018. The study was conducted in one classroom of 35th students, but with a 

sample of 11 students over 8 months. The data was collected through video recordings of the 

projects performed by the students, rubrics, journals and field notes after each project.  

The results of the research allowed us to analyze the different implications of student’s 

emotional intelligence through interactive and environmental projects among young students 

who are considered as novice English speakers. It can also be considered as an attempt to 

understand the influence of emotions on students speaking skill development taking into account 

the project-based Learning.  

Key words: emotional intelligence, project-based learning, speaking skill.  
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7 Introduction 

One of the most important issues in the educational field is the way in which students’ 

emotions can influence the English learning in secondary schools. For many years, psychologists 

have tried to introduce the concept of emotional intelligence inside the classrooms, in order to 

facilitate the English language learning process, especially in their oral skill development. So, it 

is considered one of the most difficult ability to improve in ELT classes. (Goleman, 1990). 

The purpose of this research was designed bearing in mind learners’ emotional factors, 

speaking needs and learning projects. This study illustrates how the control of emotions and the 

implementation of project-based learning (PBL) can help the students´ development of oral 

ability in English class.  

Due to several shortcomings and problems encountered in the context, the teaching 

methodologies, the lack of teaching materials and some other aspects involved in learning 

English as a second language, it was design the strategy of the 3 projects’ intervention and the 

implementation of IQ questionnaire. 

This proposal seeks to strengthen emotional intelligence to foster speaking skills in eight 

graders. Thus, its design was focused on aspects and principles of emotional intelligences and the 

implementation of project-based learning as an essential tool to reach it.  

 

 

 

 

 

 



 
8 Chapter 1 Statement of the problem 

In the last years, emotional intelligence has become a research issue in education since, it 

is considered an important element of people’s prosperity, emotional health, good life and social 

relations in several aspects of human life (Gardner & Goleman, 1990, Sucaromana, 2012 & 

Fernández-Berrocal & Ruiz, 2014). This concept has been widely used in many fields, but 

nowadays it has become the center of attention in educational environments, up to the point of 

becoming the focus of many researches on learning and teaching processes. In addition, 

emotional intelligence is widely recognized as an essential indicator of academic achievement in 

educational settings (Goleman, 1995; Salovey & Sluyter 1997, Pekrun, Elliott & Maier, 2009; 

Sucaromana, 2012; Rastegar & Karami, 2013). 

Currently researches have demonstrated the importance of emotional intelligence in 

second language learning context (Sucaromana, 2012; Mendez & Peña, 2013; Diaz & Osorio, 

2017) because it can be used to enhance language learning and teaching practices, since in these 

processes, interaction has an important role. (Sucaromana, 2012). As well as, teachers and 

learners need to develop emotional intelligence skills in their educational environments in order 

to make their experiences more meaningful and successful.   

The Colombia Constitution states the integral development of the Colombian people, as 

well as, the development of social-intelligent in human citizens. Thus, both aspects should be 

fostered, with the purpose of children and adolescents receive a high-quality education to 

guarantee an integral development of their personality, aptitudes and feelings. Therefore, 

teachers must aim not only at transmitting academic knowledge, but also at considering learners 

as a “whole person”, taking into consideration their values and emotions in their learning 

process. (Salovey & Mayer,1990; Diaz & Osorio 2017).  



 
9 Despite all the benefits that emotional intelligence can develop on students, the 

encouragement of emotional intelligence in second language learning environment has been 

scarcely studied in the national context. English teachers have focus on developing the linguistic 

competence on students, leaving aside the emotional part of them, underestimating, and the 

potential that this one has to promote significant learning in English students. 

In secondary public school, it has been evidenced that the students have negative attitudes 

during their English classes, such as lack of confidence to express their ideas, little engagement 

and high levels of anxiety. Bearing in mind this issue, the purpose of this research is to explore 

how emotional intelligence strategies and project-based learning can promote the speaking skill 

and positive emotional aspects in English learners. 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
10  Objectives  

General Objective  

• To examine the influence of emotional intelligence through project-based learning on 

students’ speaking development in English class in 8th graders at a public school in 

Sincelejo- Sucre.  

Specific Objectives  

• To know student’s emotional intelligence at the begging and at the end of the 

interventions through TMMS-24 questionnaire.  

• To identify students speaking development in terms of vocabulary, correct pronunciation 

& speech clarity, confidence & attitude and understanding in every project, using a 

rubric.  

• To evaluate the usefulness of the projects implemented on the student’s speaking 

development in the English class.  

In order to achieve this, it is proposed the following research question:  

How does emotional intelligence through project-based learning promote students’ oral skill 

development in English class in 8th graders at a public school in Sincelejo- Sucre?  

 

 

 

 

 

 

 



 
11  

Justification 

During the last years, English has become one of the most important languages, up to the 

point that it is known as the second spoken language in the world. So that, to improve the 

English learning-teaching process in Colombian schools, the Government has put into action the 

program called “Bilingual Colombia”, which seeks that student reach a high English level with 

the main purpose of fostering the English language as a tool of communication. Besides, teachers 

must guarantee a significant learning, having into consideration that each teaching setting must 

be adapted to their specific context. For that reason, every country need to adjust their 

educational purposes to their students particular’ needs, adapting many aspects to its local 

setting. This adjustment process must be done with regard to the materials, teacher’s training and 

teaching methodologies UNESCO (2005).  

In Colombia, the article 67 of the National Constitution enacts that “the State, the society 

and the family are responsible for the obligatory education of children and adolescents between 

five and fifteen years of age”. Likewise, the National Code on Childhood and Adolescence 

claims that this population must receive a high-quality education to guarantee an integral 

development of their personality, aptitudes and feelings. Therefore, teachers need to consider the 

importance of student’s values and emotions in their learning process. 

 

 

 

 

 



 
12  

Chapter 2 Theoretical Framework 

2.1 Background of the Study 

In this section, it will be presented some research works related to the implementation of 

Emotional Intelligence (EI) in the educational field, particularly about the connection between 

emotional intelligence and the development of the speaking skill in second language learning. 

Preliminary studies have been carried out by researchers highlighting the importance of 

emotional intelligence in education, for instance Goleman (1990), in his work Emotional 

intelligence claims that EI gives more opportunities to actively participate in academic and 

personal performance. It also allows learners to be able to control their feelings and understand 

their emotions. Besides, some studies have demonstrated that there are some gaps related to 

emotional intelligence, which, affect student’s skills inside and outside the schools (Brackett, 

Rivers, Shiffman, Lerner & Salovey, 2006).For this reason, according to Punset (2010), teaching 

how to manage emotions is more important than teaching academic content because it could help 

to have more emotional stability and effective learning environments.  

In second language learning contexts, some studies have demonstrated the influence of EI 

on the development of the speaking skill on students. Indeed, most English teachers around the 

world recognize the importance of the speaking skills and they agree that this is one of the most 

difficult skills for the students develop. Boonkit (2010), points out that speaking is “one of the 

macro skills that should be developed as a means of effective communication in second language 

learning environments.” (p. 1036).  Moreover, Bora (2012), found that students with high level 

of emotional intelligence skills, are more likely to take part on speaking activities and interact 

with their classmates than those who have low levels.  



 
13 In addition, it is evident that in second language classrooms, students are exposed to 

several challenges where they must deal with some negative emotions derived from the 

interaction in a different language. As a solution to this problem Mayer (2007) argues that 

applying emotional intelligence inside the classrooms can help students to develop social and 

emotional abilities to be able to cope with these challenging situations.  

In order to have a more suitable and productive learning atmosphere for language 

learning and teaching in his work, Contribution to Language Teaching and Learning: A Review 

of Emotional Intelligence Sucaromana (2012), suggests that language learners and teachers 

should realize the importance of emotional intelligence and work cooperatively. In the same 

way, Goleman (2013) states, that if children are taught about social and emotional skills in the 

schools and then at universities, it is more likely for them to achieve better academic results. 

In the same vein, the findings of a study conducted by Morilla-García (2017) 

demonstrates that the first year of primary education in a bilingual program, have shown that 

students who have been taught with a curriculum that include the application of emotional 

intelligence in its program, were more motivated, had more self-esteem and developed more self- 

control in the classrooms activities, showing thus, better results in their oral production.  In the 

same way, on 2017 Diaz and Osorio developed a project in which they used emotional 

intelligence in English classes, through this, they were able to achieve a significant impact in 

their students’ academic and personal development.  

Due to the advantages that emotional intelligence can offer to second language students, 

this article reports a mixed study carried out to explore the impact of emotional intelligence 

thought project-basic learning on students’ speaking development in English class. 

 



 
14 2.2 Theories  

The use of the project-based learning in EFL classrooms have been supported by the 

contributions of many important authors in the educational field. In recent years, the popularity 

of Project-Based Learning has increased because it is considered as an effective mechanism to 

promote real communication among students. For that reason, many scholars and teachers have 

conducted investigations to evaluate its efficiency taken into account the emotional intelligence. 

In this section, it will be analyzed some significant theories related with children language 

learning, emotional intelligence, project-based learning and oral skill development. 

2.2.1 Children Language Learning 

According to Halliday (2004) the baby develops language, before birth since from the 

womb of the mother the baby is subjected to certain stimuli that help him to understand the 

exchange of signals between his mother and the environment by creating communication links. 

Children are constantly participating in meaningful learning acts. For this reason, 

Children are always predisposed to communicate in all the groups where they have interactions 

and build each of their daily experiences. 

For this reason, introducing children to learn English means living in the language and 

learning to use language in a real context. The innate ability of children is to learn by imitation, 

so the best way for a child to learn English is to provide them with the right experience for 

teaching in their real context. 

According to Tabors (2008). There are two processes in which children learn another 

language different from their mother tongue, it can be simultaneously or sequentially. Learners 

that are expose to two languages when they are under the age of 3 years old can be considered 

simultaneous learners. Before the six month they learn both languages at the same time and 



 
15 without any preference for one of them, it happens because their brains build a different 

language system for each language to which they are exposed. These systems facilitate the 

language learning without any confusion. After the six months, the infants start to prefer the 

language that they are more exposed to so that, parents have to offer similar exposure to both 

languages, because children can begin to forget the vocabulary of the language to which they 

hear the less (Espinosa, 2008; Kuhl, 2004; Kuhl et al., 2006; Tabors, 2008).   

On the other hand, children that first learn one language but then are required to learn a 

foreign language can be considered sequential learners. These two processes of learning two 

languages can be influenced by different variables for instance, their motivation, likes and 

temperament.   

There Four Stages of Sequential Second Language Learning; first, children may continue 

using their mother tongue because they do not feel comfortable using the second language. The 

second stage is called the silent period in which they rarely communicate with others. In the third 

stage, children start to speak in the new language but using simple words and in the final stage, 

children feel comfortable with the second language and they start to express their ideas and 

thought confidently, nevertheless they are some common mistakes that they make but these ones 

improve gradually.  

Some researchers have demonstrated that children who start to learn a second language 

before their six or seven years are abler to speak the second language like a native speaker than 

children who start after these years (Bongaerts, 2005). 

In this case the main purpose of this study is to use emotional intelligence to promote the 

speaking skill development in English class, through the implementation of project-based 

learning. So that, to study these theories is very significant, because it helps to have a better 



 
16 understanding of the language acquisition in children. Now, it will be presented some theories 

related to emotional intelligence, which is an important aspect of this project. 

 

2.2.2 Emotional Intelligence 

When it comes to emotional intelligence many related ideas come to our mind regarding 

to the impact that it has on English learning process, especially in the development of the oral 

skill. It is possible to say that success in English learning is quite related to the way in which 

students go through this process and the way how they control their feelings as well as their 

emotions. 

Emotional intelligence places an important role in language training. So, it is the reason 

why most teachers should be involved in this, in order to make learning more effective and help 

students to be able to face the challenges involve in the language learning process as well as aid 

students to be confidents and give themselves the opportunity to date and learn from their 

experiences. 

In agreement with Goleman, (1990) manage emotions can influence people’s success in 

life, this can also simplify the process of learning a second language and enable learners to face 

the challenge that they find in their academic experience. 

2.2.3 Emotional Intelligence Salovey and Mayer’s model (1990)  

There are several models that have been used over the time to determine the emotional 

intelligence levels on students, these models can be classified into mixed model and skills 

models depending on the process of information. (Mayer, Salovey & Caruso, 2000).  Skill 

models is based on how mental skills can be used to help people to use the information given by 



 
17 the emotions as a tool to enhance their cognitive process, meanwhile mixed models have a 

more general view because it joins mental skills with personal qualities. 

The EI is an ability centered in the process of emotional information, this can help people 

to use their emotions to facilitate a more effective reasoning and to think in a smart way about 

their emotional life (Mayer & Salovey, 1997) in contrast to the mixed model, it is argued that the 

emotional intelligence is an ability to process important information about people emotions and 

that this is independent from the personal traits (Grewal & Salovey, 2005). 

Salovey (2012)  claims that in educational context students face different situations in 

which they must use their emotional skills to feel comfortable at the school; for that reason, 

teachers should apply their EI to guide successfully their emotions and those of their students.   

According to Mayer and Salovey’s skill model EI is classified into four basic skills: “the 

skill of accurate perception, appraisal and expression of emotions, the skill of taking on and/or 

generating feelings which facilitate thinking; the skill of understanding emotions and emotional 

knowledge and the skill of regulating emotions, thus promoting emotional and intellectual 

growth” (Mayer & Salovey, 1997, p.172). 

English language learning classrooms are places where students are exposed to many 

stimulus, however, in many cases students do not know how to act, control or manage their 

emotions; these four aspects can help them to have a better and meaningful education experience 

and to respond in a proper way to the stimulus of the context. 

• Perceiving Emotions. 

Perceiving emotions is the ability that a person has to identify and recognize his/her own 

emotions and all of those around them. It also implies to develop the faculty of distinguishing the 

honesty and reliability of the emotions expressed by others. Teachers with this ability can be 



 
18 aware of the students’ feelings, which can enable them to give the support that they need. At 

this stage, people must know the capacity to analyze their emotional factor in each context they 

develop. 

• Reasoning with Emotions. 

Reasoning with emotions is the ability that emphasized on how emotions affect the way 

in which people think and their cognitive system. It means that people’s affective mood can help 

them in the decision-making process. It also can facilitate the prioritization of the basic cognitive 

process. In other words, this skill can contribute in a positively on people’s reasoning and 

information processing. 

• Understanding Emotions.  

This element allows people to understand their emotions and build up a proper 

interpretation of it. Students use this skill to build empathy with others and understand when 

their classmates are going through a difficult situation, this motivate them to offer their support. 

According to Salovey & Mayer (1990), each emotion is linking to a message and this is related 

to an action.  The correct understanding of an emotion and its message can contribute to take 

better decisions.   The moment that people understand their emotions is called emotional clarity, 

because here, people have the ability to know how to react to each situation. 

• Managing Emotions 

This is the most complex skill of EI, it involves the control and management of the 

emotions in response to a specific stimulus. A person with this ability has the capacity of 

recognize his/ her feelings, which can be positive or negative, to understand the emotion and 

then reflect about that, it will help to intensify positive emotions and lessen the negative ones. 

Besides, this ability allows people to control and modify their own emotions and those of others 



 
19 promoting thus, better academic and personal achievement. At this stage people begin to make 

a repair of their negative emotions, with the aim of facing future problems in the best possible 

way. 

2.2.4. Key Elements of Emotional Intelligence 

As it has been already explained, Emotional intelligence is the capacity that each human 

being must have to understand and manage their own emotions, as well as to control the 

situations in which they are immersed and accept every people around them. 

For this reason, for students of foreign languages, having emotional intelligence is 

essential for success and achieve a high level in the language that is being learned. Thus, it is 

necessary to emphasize that a student who learns under stress is less likely to achieve his goal 

than a student who maintains control and calm in each learning situation. 

According to the American psychologist, Daniel Goleman, there are five key elements 

that help improve the learning process of students inside and outside the classroom. 

• Self-awareness 

• Self-regulation 

• Motivation. 

• Empathy. 

• Social skills. 

The more acquisition the student of a foreign language handles each of these elements, 

the greater their emotional intelligence will be. In this way we analyze each aspect in detail and 

examine how you can grow as a second language student.  

 

 



 
20 • Self-awareness 

A second language learner is aware of himself when he has the ability of recognizing and 

understanding their own emotions and when he knows how the interaction with others can 

influence and affect others’ feelings. A second language learner is also aware of himself when he 

has a clear idea of his strengths and weaknesses, inside and outside the classroom, this means 

behaving with humility. 

So, some strategies to improve self-awareness in the students are: 

Keep a journal: writings help improve people's self-awareness, as they function as the 

means of connection between their emotions and thoughts. In this case if the student takes a few 

minutes a day and notes down all his experiences during the English class, this can lead him to a 

high degree of self-awareness and as a result he will notice what his strengths are as well as the 

weaknesses that he should improve. 

Slow down: when the student experiences nerves, stress, anger or other strong emotions, 

he should try to slow down to examine why. Since it is necessary to remember that no matter 

what the situation is, the student will always have the privilege of choosing how to react to it. 

• Self-regulation 

Students who are regulated in a quick and effective way, would rarely attack verbally other 

classmates and teachers, make hasty emotional decisions, stereotype and point people or 

compromise their values.  Self-regulation is about maintaining control in everyday situations, 

whether in the classroom, at school, in the family or in society. According to Goleman, this 

aspect of emotional intelligence, also covers the flexibility and commitment of a student with 

responsibility and personal love. 



 
21 When a student knows how their emotions works, they can be able to manage them, 

for this reason, for a student to be self-regulate he must: 

Determine which strategies can help him to control his reactions in different situations. In 

the same vein, it is important to know his values and belief because when he has this clear the 

student will achieve objectivity and will not have to think twice when facing a moral or ethical 

situation in which he should make the right decision. 

• Self-motivation. 

It is the ability to direct emotions towards goals instead of against problems, to stay 

motivated in achieving goals. A self-motivated people always has a positive mentality in the face 

of adversity, a high drive towards achievement and a great commitment in the projects in which 

they are involved. 

A fundamental aspect of self-motivation is to strive, to improve and to achieve high 

standards, it is related to the people’s awareness of the objectives set, their knowledge about 

where they want to go and what they want to accomplish. A self-motivated person leaves his 

comfort zone, finds a way to reach success in high performance and ensures constant internal 

motivation. 

For a student to be self-motivated, he must: 

Be optimistic, take advantage of opportunities and take the adversity as a challenge to 

progress, maintaining their level of optimism to a degree that even with elements against it can 

continue working to achieve their personal and academic goals. People who maintain these 

attitudes tend to be more productive and effective in all the activities that they undertake. 

 

 



 
22 • Empathy 

Empathy is the quality that people have to recognize feelings and therefore the emotions 

of others. Knowing how the other people feel by their expressions and gestures, which will help 

to maintain good social relationships, more real and lasting that will allow us to identify with 

emotions and with people creating stronger bonds. People with high empathy encourage and 

retain talent more easily, show a greater interpersonal and intercultural sensitivity, so it seems 

that they will be more successful in jobs that involve dealing with the client. 

For a student to have empathy, he must: 

Be able to understand and internalize the emotions of their classmates and others from the 

emotional expression that these show to him. It is also important to be aware of the feelings and 

emotions of those around him, which will help him to consider his environment from another 

perspective instead of focusing on himself. Knowing how another person feels by understanding 

their gestures is a capacity that favors mutual understanding and allows students to have more 

and better interpersonal relationships. 

• Social Skills 

Interpersonal relationships are key to personal and professional development. It is evident 

that maintaining healthy social relationships has a positive impact on people’s lives. It also helps 

people to have an assertive communication and better relationships with their bosses and family. 

People with high social skills are more effective at leading changes or persuading other people, 

so they will be good managers of work teams. 

For a student to put into practice his social skills, he must: 



 
23 Solve conflict with others. Disagreements can be resolved when the students know 

what he wants and what someone else wants, the key aspect is to find a favorable solution for 

everyone, applying his social skills. 

2. 3 Speaking Skill 

2.3.1 What Does Speaking Means? 

According to Richard (2008), speaking is “a significant skill in language learning, which 

allow students to communicate with others, to express their ideas and being able to give 

responses during that interaction “In order to achieve communication, there must be two 

participants: the speaker and the listener. It means that for developing the speaking skill, the 

listening comprehension is also required, because people use the two skills simultaneously when 

they are involved in a communicative act. (Diaz, 2011) For teaching speaking successfully, the 

context and the participants must be taken into consideration, as well as their individual and 

collective experiences. In language teaching classrooms the emphasis should be on the learner’s 

ability to maintain a discussion rather than in manage grammatical and syntactical elements 

(Brown, Brown & Richards, 2005).  

Goh & Burns (2012) suggest that to create successful speaking programs teachers must 

determine what their student’s need are and what is the impact that their context has on them. 

These theories are significant to this study since the final goal of this study is to help learners to 

develop their speaking skill, to do that, first it is necessary to have a complete understanding of 

what speaking is, and how it should be taught, so that, from the above it can be inferred that the 

student’s need and the context have an important role for promoting the learning speaking skill. 



 
24 2.3.2 Being a good Second Language Speaker 

In language learning, it is assumed that the productive skills, which include speaking and 

writing, are more difficult for students than the acquisition of the receptive skills such as 

listening and reading. In this way, the oral skills become more difficult because during the 

process of a communicative activity, the student has little time to infer, plan, and organize the 

intended message before production. Whereas during the production of a written message, 

students have time to think about it. 

Richards (2008), Oxford and Vasquez (2000) point out that there is a wide range of 

psychological and linguistic difficulties such as coyness, anxiety, little variety of vocabulary, and 

use of grammatical rules that also affect the performance in oral production. But students as good 

apprentices of a second language must be able of obtaining a high level in the development of 

the four skills, thus emphasizing speaking ability. In this sense, teachers should inspire students 

to take part in spoken discourse even when they are beginning to learn the language, to do that 

they must understand that it is important to start from simple trainings in which they can develop 

short production, instead of beginning automatically demanding them to produce long 

discourses. (Brown & Yule 2001) It means that for enhancing student’s speaking skill, teachers 

have to design activities in which they are required to do short intervention using English then, 

the activities should increase its complexity, allowing learning to produce more elaborated 

speeches.  

2.3.3 Measured Speaking Aspects 

Recently in the field of second language teaching, the importance of a correct control of 

grammatical structures has shifted to the current view in which the most important aim is to 

achieve English learners in the foreign language use to communicate significantly. As a result, 



 
25 the oral communication should be a centered stage inside and outside the classroom. It is 

therefore necessary to develop meaningful tasks that help us to improve the domain of the oral 

skills in our students. 

But as well as the teachers must create activities that help the student to develop the oral 

competence, it is also necessary to tell students what is expected from them when they are 

communicating in English. To do this, teachers are making use of evaluation ‘rubrics that 

facilitate the teaching-learning process of speaking skill, Pineda (2013) affirms that “rubrics are 

transparent because they explicitly present what the teacher expects” thus, the use of rubrics can 

facilitate the teachers’ work because they stablish what is expected from students and prevent 

favoritism in the scoring process; in addition, when the criteria are clear stablished, the 

possibility of getting reliable grades increase.   

The aspects most evaluated in the rubric are: 1) speech clarity, 2) the correct 

pronunciation, and 3) the Use of the appropriateness of vocabulary (accuracy). For the 

development of this Project we will implement the use of rubrics to facilitate the evaluation of 

the speaking aspects.  

Having provided some relevant definitions of speaking skill and some advice to teach this 

skill in the classroom, now we move on towards the study of some theories related to project- 

based learning.  

 2.4 Project-Based Learning 

Project-based learning (PBL) is a methodology focused on the student's being and 

knowing how to do. In this learning, students examine about a topic based on experience and the 

search for problem solving based on a question related to the topic they want to learn. 



 
26 Project-based learning helps students develop strategies of critical thinking, mastery 

and reflective knowledge. In this way, the PBL seeks to help students develop certain reflective 

skills, but at the same time critical ones that help them solve problems, through self-directed 

learning (Barrows, 2001). 

2.4.1 Description of project-based learning 

This learning is based on the realization of a project in groups and a specific theme. The 

projects must be analyzed in advance by the teacher to verify the student has all the physical and 

knowledge requirements to put it into practice, but above all that in the resolution process the 

student will be able to develop all the skills that he wants with the planted objectives. 

The development of the project is based on a generating question or a problem question. 

This must be solved based on an exercise of critical thinking and not on the reception of simple 

information. Based on this project the student should be able to perform cognitive tasks in which 

he will be able to judge different alternatives of solution and thus seek the path more appropriate 

for the resolution of the task, review the original tasks and draw up a plan to then summarize the 

most important points of your argument. 

2.4.2 Phases to Implement Project-Based Learning 

Although Kilpatrick (1918) categorized several modalities of projects that require several 

phases of realization, Perez (2008) affirms that the way in which this is done is currently very 

varied and complex. However, the most important phases to develop the projects are: 

• The project must originate as the need that the student must face a problematic situation, 

in which he is interested in knowing deeply the essence of something. 

• The students explore their previous knowledge about the question in question and begin 

to analyze all the aspects that they should know about this. 



 
27 • The research phase begins, in this phase students must be organized in groups to begin 

the exploration of knowledge based on a specific and specific scenario. 

• At the end of the investigation the results are analyzed and discussed with the whole 

class. The product of this research must be something concrete and not very tangible, 

since it measures the degree of learning originated from the realization of the project. 

At the end, in most of the projects is possible to make conceptual maps of all the   

elements investigated and analyzed. 

After all the above, the students should do the evaluation, to understand and put in 

common what they have learned and analyze what should be learned. In order to turn the project 

into a spiral of learning that cannot end, because throughout the investigation may arise new 

questions and questions that in turn start a new project. 

 

2.4.3 Advantages of Project-Based Learning 

The methodology of project-based learning offers many advantages to the second-

language training process when it is implemented in the classroom. This is a technique that helps 

students and teachers to become active, participative and critics in class. One of the advantages 

of project-based learning is that students acquire more motivation and better skills to learn to 

solve problems, in which the skills of collaboration, communication, creative and critical 

thinking are the fundamental ones. 

At the same time, Fragoulis (2009: 92), affirms that there are many advantages of implement 

project-based learning (PBL) technique in second language teaching especially in speech skills 

since the PBL provides contextual and meaningful learning for students, thus creating an optimal 

environment to practice speaking English. 
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the project. This awakens in students the interest, motivation, commitment and enjoyment of the 

subject that is being learned. 

On the other hand, we can analyze that according to Dörnyei (2001: 100), project work 

encourages the motivation of students and teachers, fosters group cohesion, increases the 

expectation of success in the target language, reduces anxiety, increases the importance of the 

effort related to capacity, and promotes the effort and contributions from all the members of the 

group. 

2.4.4 Speaking Projects 

Within ESL classes, oral group presentations have a very important role. It is because 

during the implementation each project, students are involved in the practice of oral ability and 

listening since they are constantly working inside and outside of the classroom with their 

classmates to prepare their presentations (Lowe 2014).  

During the realization of each project a theme is chosen according to the expectations of 

the students, these in their groups should develop a work plan and make a sketch of their oral 

presentation. 

Presentations should be imaginative, creative and reflective that reinforce the ability of 

speaking English in students inside and outside the classroom. 

 

2.4.5 Didactic and material resources in projects’ Elaboration 

According to Garcia, (1996) Resources are all instruments and inputs used by people to 

achieve any objective; that is, they are the materials that students use to develop the learning 

process. " 
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content in which all linguistic elements that are studied during the elaboration of the project, also 

according to the form and design of the projects and to the personal traits that contemplate 

expectations, cultural background and student feedback at the end of the project. 

Project-based learning helps the student to increase interactivity and learn content 

without teacher support, through a practical approach. In addition, if children are working with 

teams, cooperative work, self-confidence and collaboration are also involved when they talk to 

each other, to master the content objectives and analyze the impact of the activity to make the 

speaking projects more accessible and helps to relate the character and thinking of each student 

to the topic. (Lizard 2005). 

2.5 Emotional intelligence and oral skill 

Emotional intelligence plays an important role in the oral skill’s development at the 

moment of learning a second language since, the ability to manage emotions may influence 

significantly the way how people think and express ideas in order to communicate or participate 

in English class. Scientists of Emotional intelligence theory aims that emotional intelligence 

allow students to better communicate. Motivation is a crucial aspect in students’ success and 

participation in language class because of the positive impact on encourage self-esteem. 

Specially, developing and practicing speaking skill need a high level of motivation to make 

students to feel in a good mood and confident environment because if they do not feel 

comfortable or self-assured they will have limitations. Caine and Caine (2002) aims that both 

experiences and good feelings are very important for people in English class.  
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As have been mention before, PBL is a is a teaching–learning approach that guides 

students to learn the concepts of selected disciplines while using inquiry skills to develop 

research or design products (Blumenfeld et al. 1991; Thomas 2000). It has been recognized for 

many years throughout the world, from elementary schools to universities. 

PBL is a learning and teaching approach recognize by its usefulness in educational 

context, it helps students to be involved in experimental learning practices which facilitate an 

emotional response from them; for that reason, it is appropriate and pertinent relate emotional 

intelligence with PBL. In addition, for the development of the activities, the students must work 

collaboratively, which means that they have the opportunity of using and managing their 

emotions. 

 In classrooms where PBL is applied, students must complete several activities with the 

aim of creating a final project.  Generally, students must work in groups and each one has his 

own personality, intelligence and a manner of interpreting the world. For them to work 

successfully as a team it is essential that all of them could tolerate each other and overcome 

different challenges to achieve a common goal. It means that they are required to control their 

emotions and to be aware of those of their classmates for facilitating the process of achieving its 

objectives. (Russel & Todd, 2009). Hence, the nature of PBL, promotes students’ usage and 

enhancement of their emotional intelligence skills.  

  

2.7 Project-Based Learning and Oral skill 

Bottoms, G and Webb, L (1998) point out that project-based learning encourage student’s 

motivation. Thus, teachers can notice students’ enhancement in terms of class participation and 



 
31 attendance. Based on above mention, it is quite important to say that Project based learning 

place a significant role in the development of oral skill in the English learning. Since it promotes 

students to be actively involved in the class and be autonomous in the learning process above 

mentioned.  

Project based learning (PBL) is a good way to encourage, empower and challenge 

students’ language skill since it emphasizes learning making focus on student-centered and 

incorporating activities considering real context, which help learner to develop self-esteem, self-

assurance, and autonomy, but at the same time it fosters students’ language skills. (Willie 2001; 

Salomon 2003).  

 

2.8 Characterization of the research problem 

Students in secondary schools use English as a spoken language less frequently inside the 

classroom and this has become one of the major challenge for most foreign language teachers. 

For that reason, this project describes a research experience carried out in the public-school 

Policarpa Salavarrieta in a classroom of 35th students, but in a sample of 11 students in 8th 

grade, with an age between 14 and 17 years. This study was conducted on the morning shift, 

which has a schedule from 6:20 a.m. at 12:30 p.m. however, in the chosen study group they only 

have an hourly intensity of six hours per week for the development of the English class. 

The selected population is a clear example of the current situation of public schools in 

our country with respect to the teaching and learning of a second language. Because, the focus 

group usually presents misbehavior difficulties in English classes, affecting the development of 

students' communication skills. this is supported by Lo Castro (2001), when he says that one of 

the main pedagogical difficulties faced by English teachers is the development of activities 

where oral skills are the center, since it is very difficult for them to give feedback and supervise 



 
32 the student work, because they do not like English or just do not want to learn it. A fact that 

results in little demotivation of students to use English in and outside the classroom for 

communicative purpose.  

One of the main reason that has allowed this problem is the implementation of traditional 

methods used by the English teachers, who used to give more emphasis on the grammar teaching 

than to the development of the four skills. Due to this, students believe that learn English was 

just learning grammar patterns and this start to create in them apathy and demotivation toward 

the leaning of this second language. In addition, as learners were not required to use English to 

communicate in the classroom, they do not like to use it. Since it has been noticed that in the 

development of the English classes these students prefer to use their mother tongue than the 

English language. 

Chapter 3 Research Methodology 

3.1 Research Design  

It was decided to work with action research as it provides step by step the actions to be 

carried out to solve the target problem about emotional intelligence and learning based on 

fundamental activities for the development of oral skills. 

Taking into account Elliot’s concept (2007), action-research can be defined as the study 

of a particular social situation in order to improve the quality of the action or realization within 

it. This research seeks to create spaces in which teachers reflect individually and with their 

students about the problems that are originated in the context of their daily relationships. 

This type of research most of the time begins with a question about the subject of student 

learning and progresses through four equally important phases. Elliot (2008) also provides a 



 
33 practical guide for the realization of the four phases mentioned above whose aspects are: plan, 

act, observe and reflect. As it can be seen in the next figure: 

  

Below there is a brief description of the four phases that help in the development of intervention 

projects. 

• The planning is the action of trying a resolution of problems based on the recognition, the 

search of facts, and the collection of data and like the planning of the intervention, the 

evaluation of results and the analysis of strategies of improvement. 

• Acting is the questioning and implementation of action plans, step by step. Although at 

this stage the teaching of data collection and triangulation is also included to evaluate the 

project carried out. 

• In the observation phase, the continuous monitoring process is included with respect to 

the implementation, effects and progress of the action plan. The observation was 

followed by the application of the chosen empirical methods where the students provided 

the data according to the actions developed in the intervention. Sometimes students are 

asked to provide information in English, who do not know how to express their thoughts 

in English, understanding that they are beginners in English. 

• Finally, in the reflection phase, which is the stage of updating and review of the teaching-

learning process, as well as interpretation and evaluation in which it is recognized the 



 
34 explanations of any failure to guarantee its effectiveness and make the necessary 

changes to ensure the excellence of the project. 

The reflection stage was carried out through the analysis of the data collected, where the 

researcher was able to reflect on the findings in each of the projects, considering that the actions 

undertaken led to changes in the emotional intelligence of the students. Finally, it is important to 

highlight that the framework of this action research was adapted by Elliot (2007) and has 

significant support in the development of the proposal. The framework emphasizes the stage of 

reflection. 

 

3.2 Mixed research  

 

The method implemented in this research is a mixed approach which emphasizes on collecting, 

analyzing, and combining elements of both quantitative and qualitative data in a study. Its main 

principle is that the usage of quantitative and qualitative approaches in combination, gives a 

better understanding of research problems and it increases and reinforces the conclusions of a 

study. 

      “Mixed methods research is the type of research in which a researcher or team of researchers 

combines elements of qualitative and quantitative research approaches (e. g., use of qualitative and 

quantitative viewpoints, data collection, analysis, inference techniques) for the broad purposes of breadth 

and depth of understanding and corroboration.” (Johnson et al. 2007, p. 123). 

It is important to say that this research makes more emphasis on qualitative approach 

since it focus on students’ feelings and how the control of their emotions influences their oral 

production in ESL classrooms. The purpose of a qualitative research is to examine any social 

phenomenon by enabling the researcher to go into the participants’ naturalistic setting and try to 

get a comprehensive understanding of it (Bryman, 2004).  



 
35 According to Denzin and Lincoln (1994:2) a qualitative research involves the study of 

“things in their natural settings, attempting to make sense of, or interpret, phenomena in terms of 

the meanings people bring to them”. In this sense, it is possible to say that this kind of research 

try to explain a phenomenon in its natural context, making focus on the perception of the 

participants regarding a matter.  

3.3 Purpose 

  The main objective of this research project is to try to solve the problem evidenced 

through observation and other empirical methods used through educational regulations based on 

emotional intelligence and the implementation of project-based learning in English class to 

improve eighth graders oral skills. The results were taken from the applied instruments, such as 

the emotional intelligence questionnaire, field notes, the reflective journal, rubrics and recording 

of the projects.  

3.4 Participants  

This study was carried out at a public school in Sincelejo, Sucre in a classroom of 35 

students, but with a sample of 11 students in 8th grade, in which the age ranges from 14 to 17 

years. It is very important to mention that the selected sample of this research was chosen taking 

into consideration the time limitations of the scholars and the tediousness of the tests to analyze 

the results in a great number of students since the tests are based on projects that required a 

rigorous oral preparation. Also, there were other aspects that influenced in the selected sample 

such as students’ participation, preparation and the most important student’s disposition and they 

represent the general characteristics of the group, since in the diagnostic it was noticed that some 

students used to read everything and show insecurity. Besides, others used to ask to the teacher 



 
36 how some words were pronounced, and some others invented words; however, there were 

other learners that show a strong confidence when they were doing the presentations.  

Considering that emotional intelligence has a different impact on girls and boys, it was 

decided to choose a small sample of 6 girls and 5 boys with the intention of obtaining specific 

results about students’ emotional experiences and oral language development in English 

classroom and for facilitating at the same time the analysis of the results allowing more 

efficiency in the research. However, it is important to remark that students were informed about 

the purpose of this research. 

 

3.5 Instruments for Data Collection  

This action research focuses on using emotional intelligence thought project-based 

learning to promote students’ oral skill development in English class. To accomplish this, 

different instruments will be used such as field notes, a questionnaire and a descriptive rubric. As 

well as all these activities will be recorded in a focus group of 11 students. 

We record some of the sessions as a complementary resource of the information collected 

through our field notes and compare them with the applied rubric. According to Lankshear and 

Knobel (2004), audio recordings represent a good tool to "revisit" scenes and "find" more 

"things" in them.  

3.5.1 Field Notes 

 

According to Phillippi and Lauderdale (2017) In order to collect information, it is 

recommended to use field notes in qualitative researches, as a tool to document information, 

since it provide the researcher with insights about events, participants, and contexts in detail. It 

usually takes into account the non-verbal aspects, the characteristics of the places, the individual 



 
37 or group dynamics and the interaction between the participants. On the other hand, the forms 

that helped to identify easily and quickly the information that arises from the data. In the words 

of Burn (1999), the field notes allow identifying the daily problems that arise, the actions carried 

out by the teachers and the evaluation of those topics. 

The field notes are divided in two components: descriptive information and reflective 

information the descriptive information is the objective information that is being recorded. In this 

information, factual data is included. For example: time and date, the state of the physical and 

social environment, the characteristics of the participants that are being studied and their roles in 

the environment. 

  Reflective information is the researcher's analysis of the observation that is being made. 

These reflections are ideas, questions, concerns and other related thoughts.  

3.5.2 Evaluation Rubric. 

 

We as teachers must create activities that help our students to develop the oral 

competence. However, it is also necessary to tell students what is expected from them when they 

are communicating in English. To do this, we are making use of evaluation ‘rubrics because as 

Pineda (2013) states, this facilitates the development of speaking skill and through this, students 

know exactly what the teacher asks them at the moment of realizing their activities. 

3.5.3 Journals 

 

Journals are a suitable tool for exploring affective data because “this approach can 

provide access to the hidden affective variables that greatly influence the way teachers teach and 

students learn” Wallace (1998). 



 
38 Hascher (2008) affirms that students journals are a useful qualitative approach to 

discover students’ emotions because they offer a specific understanding of each individual point 

of view taking into consideration the students context.  (p. 95). 

3.3.4 Questionnaire  

 

Questionnaires are research instruments that consist on the application of several 

questions with the purpose of collecting information. One of the main advantage of this element 

is the ease and speed of the information gathered. “In questionnaires, the questions are usually 

set out in a very systematic way, and very often the questionnaire is answered by reading the 

questions, and then ticking response, or writing in short answers”. (Wallace, 1999: 192). 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
39 Chapter 4 Results 

 

4.1 Results of the  EQ Applied Questionnaire 

The questionnaire was applied to 40 students and comprised a total of 24 ITEMS that 

focused on the attention, clarity and repair of the emotions of the students. 

Table: results of the EQ questionnaire. (appendix 1)  

CATEGORY OBSERVATION 

 

 

 

 

 

 

 

 

 

Attention of 

Emotions  

BOYS  GIRLS  

feelings are an unimportant 

element in people's lives, for this 

reason in the first application of 

the emotional intelligence 

questionnaire the 5% of male 

students showed that they pay 

little attention to their emotions 

and feelings when they were 

realizing their oral presentations, 

15% showed adequate attention. 

While in the second application 

only 2.5% so little attention to the 

management of emotions and the 

number of students who have 

adequate attention increased to 

On the other hand, only 2.5% of 

the girls in the first intervention 

show that they spend little time 

thinking about their emotions and 

their mood. This factor was found 

in the second intervention that 

resulted in 0% for the emotional 

factor evaluated that relates the 

little attention to feelings on the 

part of the girls. In the same way, 

it is demonstrated that 12.5% of 

females have adequate attention 

in the first intervention and 10% 

in the second. It should be noted 

that when the percentages of this 



 
40 20%. Likewise, in both 

interventions, students did not 

achieve excellent attention and 

clarity regarding their emotions 

and thoughts when they prepared 

their presentations. 

variable decrease, it is because 

the extra attention increases; 

which is presented when in the 

first intervention no girl would 

have reached this level but 

already in the second application 

10% of girls pay too much 

attention to their emotions and 

feelings. 

 

 

 

 

Clarity of 

Emotions 

In relation to the clarity factor 

that implies the description of 

one's feelings as well as the 

identification of them in different 

situations of everyday life, the 

results of the test in the first 

intervention showed that: 8.5% of 

children have little clarity about 

of their feelings, 5% have 

adequate clarity and no child has 

an excellent clarity about them. 

Conversely, the emotions of girls 

in terms of quality had a higher 

percentage since they frequently 

know how to define their 

feelings. Therefore, 0% of the 

girls have little clarity of their 

emotions in both applications of 

the emotional intelligence 

questionnaire, as well as 15% had 

an adequate and 0% an excellent 

clarity of emotions in the first 

intervention respectively. While 

in the second, 5% had adequate 



 
41 clarity and 7% achieved 

excellence. 

 

 

Reparation of 

emotions  

This variable shows the recovery 

capacity that people have when 

they face problems situations. 

Thus, in the first application, 

children have the highest 

percentage as regards the repair 

of emotions with 30% and 10% 

in an adequate repair. While in 

the second intervention the 

percentages are 2.5% and 16% 

for each category mentioned 

above. Which results in no child 

showing an excellent repair 

against their feelings and negative 

actions. 

However, girls can have the 

ability to see the world in a more 

optimistic way, to think of 

pleasant things and the pleasures 

of life to achieve happiness. this 

is because in the first intervention 

of the applied questionnaire no 

girl has little repair and compared 

to the second this characteristic 

was maintained, while the 

adequate recovery decreased 

from 15% to 8% and the excellent 

repair increased from 0% to 15%. 

 

4.2 Results for speaking skill (appendix 2) 

4.2.1 Diagnosis stage (40 students) 

Category Diagnosis and samples  

Vocabulary 40% of the students use all the vocabulary 

learned in the class to communicate their 



 
42 ideas to the other classmates in the 

presentation of the project. 

15% of the Students used a great deal of 

the vocabulary learned in class about the 

problem studied in class. 

15% of the students used some of the 

vocabulary learned in class at the moment 

to present their project.  

30% They did not know the vocabulary 

they have to use to carry out their project. 

 

Correct pronunciation and Speech 

clarity 

Mispronounced words : 

Pollution 

Concerned (all words ending in ed) 

Abandoned 

Eight 

Would 

think 

10% of Students speak clearly and has a 

good pronunciation in their project 

performance 

15% of Students speak clearly most of the 

time and demonstrates an appropriate 



 
43 pronunciation of words when they 

presented the project.  

20% of Students demonstrate an 

understandable pronunciation in spite of 

not being completely clear when they 

spoke in English. 

55% of student´s pronunciation is difficult 

to understand when they expressed their 

ideas.  

Confidence & Attitude Only 5% of students speak with 

enthusiasm and excitement when they are 

presenting their projects in English. 

15% Mostly speaks in English with 

enthusiasm, poise and assurance.  

25% The students speak English with a bit 

of enthusiasm and interest in their oral 

presentations. 

55% Speaks with little or no enthusiasm, 

poise and assurance. This percentage of 

students does not really like to speak in 

English. 



 
44 Understanding 10% of students Answer correctly the 

questions posed by the teacher and his 

classmates after the presentation.  

15% of students Answer the questions 

correctly posed by the teacher and 

classmates after the project With some 

help. 

15% of students Answer the questions and 

concerns, although it does showing 

insecurity even with help of the teacher and 

classmates. 

60% They do not know what to answer 

when the teacher asks their classmates in 

English. 

 

 

 

 

 

 

 

 

 



 
45 Intervention stage (11 students) (appendix 3) 

4.2.2 Project 1 

 

category Observation 

Vocabulary 40% of the students use all the vocabulary learned in the class 

to communicate their ideas to the other classmates in the 

presentation of the project. 

18% of the Students used a great deal of the vocabulary 

learned in class about the problem studied in class. 

20% of the students used some of the vocabulary learned in 

class at the moment to present their project.  

22% of students did not know the vocabulary they have to use 

to carry out their project. 

 

Correct pronunciation and 

Speech clarity 

Mispronounced words : 

Comfort 

Made  

Because 

Ambitious 

Died  

25% of Students speak clearly and has a good pronunciation 

in their project performance 
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20% of Students speak clearly most of the time and 

demonstrates an appropriate pronunciation of words when 

they presented the project.  

15% of Students demonstrate an understandable 

pronunciation despite not being completely clear when they 

spoke in English. 

40% of student´s pronunciation is difficult to understand 

when they expressed their ideas.  

 

Confidence & Attitude Only 10% of students speak with enthusiasm and excitement 

when they are presenting their projects in English. 

20% of students Mostly speaks in English with enthusiasm, 

poise and assurance.  

30% of students speak English with a bit of enthusiasm and 

interest in their oral presentations. 

40% Speaks with little or no enthusiasm, poise and assurance. 

This percentage of students does not really like to speak in 

English. 

understanding 11% of students Answer correctly the questions posed by the 

teacher and his classmates after the presentation.  

16% of students Answer the questions correctly posed by the 

teacher and classmates after the project With some help. 
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20% of students Answer the questions and concerns, although 

it does showing insecurity even with help of the teacher and 

classmates. 

53% of students do not know what to answer when the 

teacher asks their classmates in English. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
48 4.2.3 Project 2 

Category Observation   

Vocabulary 45% of the students use all the vocabulary learned in the class to 

communicate their ideas to the other classmates in the 

presentation of the project. 

20% of the Students used a great deal of the vocabulary learned in 

class about the problem studied in class. 

22% of the students used some of the vocabulary learned in class 

at the moment to present their project.  

13% They did not know the vocabulary they have to use to carry 

out their project. 

Correct pronunciation and 

Speech clarity 

Mispronounced words: 

Because 

Located 

wanted 

environmental  

one day 

28% of Students speak clearly and has a good pronunciation in 

their project performance 

25%% of Students speak clearly most of the time and 

demonstrates an appropriate pronunciation of words when they 

presented the project.  
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15% of Students demonstrate an understandable pronunciation in 

spite of not being completely clear when they spoke in English. 

32% of student´s pronunciation is difficult to understand when 

they expressed their ideas.  

Confidence & Attitude  Only 15% of students speak with enthusiasm and excitement 

when they are presenting their projects in English. 

22% of students Mostly speaks in English with enthusiasm, poise 

and assurance.  

35% of students speak English with a bit of enthusiasm and 

interest in their oral presentations. 

28% of students Speak with little or no enthusiasm, poise and 

assurance. This percentage of students does not really like to 

speak in English. 

Understanding 19% of students Answer correctly the questions posed by the 

teacher and his classmates after the presentation.  

20% of students Answer the questions correctly posed by the 

teacher and classmates after the project with some help. 

22% of students Answer the questions and concerns, although it 

does showing insecurity even with help of the teacher and 

classmates. 

39% of students do not know what to answer when the teacher 

asks their classmates in English. 



 
50 Category Observation   

Vocabulary 45% of the students use all the vocabulary learned in the class to 

communicate their ideas to the other classmates in the 

presentation of the project. 

20% of the Students used a great deal of the vocabulary learned in 

class about the problem studied in class. 

22% of the students used some of the vocabulary learned in class 

at the moment to present their project.  

13% They did not know the vocabulary they have to use to carry 

out their project. 

Correct pronunciation and 

Speech clarity 

Mispronounced words: 

Because 

Located 

wanted 

environmental  

one day 

28% of Students speak clearly and has a good pronunciation in 

their project performance 

25%% of Students speak clearly most of the time and 

demonstrates an appropriate pronunciation of words when they 

presented the project.  

15% of Students demonstrate an understandable pronunciation in 

spite of not being completely clear when they spoke in English. 



 
51 

 

 

 

 

 

32% of student´s pronunciation is difficult to understand when 

they expressed their ideas.  

Confidence & Attitude  Only 15% of students speak with enthusiasm and excitement 

when they are presenting their projects in English. 

22% of students Mostly speaks in English with enthusiasm, poise 

and assurance.  

35% of students speak English with a bit of enthusiasm and 

interest in their oral presentations. 

28% of students Speak with little or no enthusiasm, poise and 

assurance. This percentage of students does not really like to 

speak in English. 

Understanding 19% of students Answer correctly the questions posed by the 

teacher and his classmates after the presentation.  

20% of students Answer the questions correctly posed by the 

teacher and classmates after the project with some help. 

22% of students Answer the questions and concerns, although it 

does showing insecurity even with help of the teacher and 

classmates. 

39% of students do not know what to answer when the teacher 

asks their classmates in English. 
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Category Observation   

Vocabulary 45% of the students use all the vocabulary learned in the class 

to communicate their ideas to the other classmates in the 

presentation of the project. 

21% of the Students used a great deal of the vocabulary learned 

in class about the problem studied in class. 

24% of the students used some of the vocabulary learned in 

class at the moment to present their project.  

10% They did not know the vocabulary they have to use to 

carry out their project. 

 

Correct pronunciation 

and Speech clarity 

Mispronounced words: 

Castle 

Pollution 

Inhabitants 

Many 

tigers 

30% of Students speak clearly and has a good pronunciation in 

their project performance 

27% of Students speak clearly most of the time and 

demonstrates an appropriate pronunciation of words when they 

presented the project.  
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in spite of not being completely clear when they spoke in 

English. 

30% of student´s pronunciation is difficult to understand when 

they expressed their ideas.  

 

Confidence & Attitude  20% of students speak with enthusiasm and excitement when 

they are presenting their projects in English. 

30% of students Mostly speaks in English with enthusiasm, 

poise and assurance.  

35% of the students speak English with a bit of enthusiasm and 

interest in their oral presentations. 

15% of students Speak with little or no enthusiasm, poise and 

assurance. This percentage of students does not really like to 

speak in English. 

understanding 22% of students Answer correctly the questions posed by the 

teacher and his classmates after the presentation.  

25% of students Answer the questions correctly posed by the 

teacher and classmates after the project with some help. 

30% of students Answer the questions and concerns, although it 

does showing insecurity even with help of the teacher and 

classmates. 
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asks their classmates in English. 

 

4.3 Results for project-based learning (appendix 4-5) 

Category Observation 

Self-awareness 

(Project teaching, 

emotions during the 

project, good aspects 

and aspects to 

improve).  

• 90% of the students got excellent teachings at the end of 

each project since they showed important solutions to all 

the problems in question. For example, one student said 

“no es bueno seguir con la minería, ya que estamos 

acabando con el planeta tierra y sus recursos “. While 

only 10% of the students showed absolute disinterest at 

the time of the projects. It is illustrated when another 

student affirm “ a pesar de la contaminación yo puedo 

vivir feliz”  

•  In terms of confidence and control of emotions at the 

time of the realization of projects it was observed that 

70% of the students do not have confidence or self-

control of their emotions when they were speaking 

English while only 30% had self-control at the moment 

of express their ideas in English. 

• 70% of the students highlighted their positive aspects 

and improved their negative aspects in the realization of 



 
55 each of the projects. While 30% of the students had the 

same performance as in the first project as in the second.  

Social skill 

(construction of ideas 

in groups, 

communication, 

collaboration, 

description of context 

and students). 

• 20% of the students created their question, analyzed it 

and found good solutions for the problem in question in 

each project. 30% of the students had a superficial idea 

of the subject in question and 50% did not know 

anything of what they had to do in their work groups. 

• 50% of the students tried to communicate their ideas in 

English and reach agreements to express the same 

message within their work groups, while the 30% of 

students did not like to work in group and they did it 

individually. Additionally, for the 20% of them had 

difficult to ask to their partner about the steps to follow 

during the realization of the project. 

• Projects facilitated the interaction of student with 

Asperger syndrome since these activities helped it feel 

more comfortable and to talk a little more.  

• It should be noted that 70% of the students who 

participated in the projects had a more active 

participation and the exchange of ideas was more 

substantial, 20% of the students showed that they still 

have difficulties when speaking English. And the 10% of 
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another partner or with the teacher in the planning and 

realization of projects. 

• 40% of the students were creative at the time of carrying 

out their projects, and they used all the resources that the 

English classroom offered them. As the computer, board, 

television, speakers, etc. and sadly 60% of the students 

did not take advantage of these resources at the moment 

of planning the projects.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 
57 4.4. Conclusions 

 

The expected outcome at the beginning of this study was to promote the use of English inside the 

classroom through the use of project-based learning. In this section we present the results of the 

analysis of our research as well as the interpretation and review of data. Taking into account the 

question and the objectives raised at the beginning of the research, the theoretical framework and 

the applied instruments, the following can be concluded: 

 

1. The project implemented show that emotional intelligence should be an aspect to be 

considered during the teaching English process because when students can develop social 

and personal skills, it is reflected in the learning environment, which facilitate the 

accomplishment of their academic purposes. 

2. According to the emotional intelligence questionnaire applied, girls have a greater ability to 

control their emotions and have greater clarity about these, when they are doing their 

presentations in English. However, boys are more easily able to have an emotional repair 

when some element of the projects went wrong. In the same way, girls and boys were able to 

recognize their mistakes in each of the presentations of the projects and tried to do the best 

for the next one. 

3. Most of the students went from having a low attention, clarity and repair of emotions at the 

beginning of the projects to having an adequate and excellent attention of them in the 

implementation of the last project. 

4. In terms of their speaking performance at the beginning of the interventions the students were 

very afraid and insecure to speak and express their ideas in English. And when they had to do 

the speaking presentation they used to read paper however at the end of the intervention they 
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low level they had in the four categories evaluated (vocabulary, correct pronunciation & 

speech clarity, confidence & attitude and understanding) was very noticeable, but as they 

were advancing in the interventions they were improving their speaking skill when they 

made their presentations in English.  

5. We discovered that students had an improvement during the implementation of projects 

because at the beginning in the diagnosis stage they did not use English to speak in the 

classrooms and during the development of the speaking activities they show a progress.   

6. Projects are an excellent mechanism to improve communication, collaboration and the 

exchange of ideas among students. Since through the uniformity of concepts and activities 

students feel more confidence when they are speaking a second language. 

7. The implementation of project-based learning markedly improved the participation and oral 

performance of students. Since these used the projects as the means of learning to execute 

spoken activities. 

8. The proposal helped students strengthen the process of learning English through ongoing 

projects and their implications on the student’s emotions in the variables of self-awareness 

and social skills. 

9. Students were able to solve environmental problems in their context and create self-

awareness to solve all of these. In addition, the use of journals helped the students to reflect 

on their emotions, the development of their oral skill and project planning. 

10. Students learned to work in groups and strengthened their collaborative and communicative 

work. To do this, students used the field notes in order to analyze each aspect to be 

developed in the projects.  
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of the importance of their emotions. In order to continue strengthening its emotional quotient 

through the solutions of problems that can be found in the context in which they are 

developed. For this reason, it is necessary that students work on these projects periodically 

until they become a routine or habit, because otherwise students may get confused. 

12.  The projects are monitored by the teacher in order to supervise the collaborative work and 

give feedback that leads to the continuous student improvement. 

13.   Students must continue practicing oral activities in English in order to enhance the speaking 

performance. 

14. In the realization of projects all the students must be involved, in order to develop the self-

stimulation and self-confidence and so they can lose their fear and enjoy talking during the 

English classes.  

15. It is very important that English teachers provide a comfortable environment for learning 

English so that, the teacher should promote the permanent motivation of the students, the use 

of didactic teaching materials, supervision and feedback in each of the activities implemented 

in the process of teaching and learning English. 
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As result of the implementation of this research project some implications can be drawn. First, 

it is possible to say that the application of emotional intelligence and the use of project based-

learning was successful to promote the speaking skill in 8th graders. However, the results were 

not as higher as we expected.  

besides, we can say that the erasing of emotional intelligence and the implementation of 

interactive project is a good methodology to encourage students’ speaking skill and promote 

communication among them.  

In addition, with the implementation of the projects children not only improve significantly 

when speaking, but also strengthen the emotional relationships with their classmates and teachers 

during the English classes. Also, the students strengthened their self-esteem and self-confidence, 

which allowed them to achieve the objectives set during the projects. 

Our biggest limitation was that at the beginning we did not have a specific school to apply the 

research. Thus, it was the main cause of another problem like the loss of time to do more 

projects. 

For that reason, the students’ progress was slow. As well as, the little exposure of the student 

to the English language complicate the development of the speaking skill in students.  

Another problem was that at the beginning of the interventions the students were not used to 

do many speaking activities thus, they were afraid, which undermine their performance on the 

development of the projects. However, when they were familiarized with the speaking activities, 

they started to gain more confidence to use English and their motivation for the English learning 

increased.  



 
61 From this experience, we learnt that we as teacher should create positive environment to 

help our students to feel comfortable to use the English language. In the same way, we 

discovered that the application of dynamic projects motivates them in a significant way.  
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65 Appendix 

 Appendix 1 

 

TMMS-24. 

INSTRUCCIONES: 

A continuación, encontrará algunas afirmaciones sobre sus emociones y sentimientos. Lea 

atentamente cada frase e indique por favor el grado de acuerdo o desacuerdo con respecto a las 

mismas. Señale con una “X” la respuesta que más se aproxime a sus preferencias. 

No hay respuestas correctas o incorrectas, ni buenas o malas. No emplee mucho tiempo en cada 

respuesta. 

1 2 3 4 5 

Nada 

de 

Acuer

do 

Algo 

de 

Acuer

do 

Bastante 

de 

acuerdo 

Muy 

de 

Acuer

do 

Totalmente 

de 

acuerdo 

 

1. Presto mucha atención a los sentimientos cuando realizo mis 

presentaciones orales en la clase de inglés.  

1 2 3 4 5 

2. Normalmente me preocupo mucho por lo que siento cuando hablo en 

inglés. 

1 2 3 4 5 

3. Normalmente dedico tiempo a pensar en mis emociones cuando estoy 

realizando una presentación. 

1 2 3 4 5 

4. Pienso que merece la pena prestar atención a mis emociones y estado 

de ánimo cuando preparo mis actividades para la clase de inglés. 

1 2 3 4 5 



 
66 5. Dejo que mis sentimientos afecten a mis pensamientos. 1 2 3 4 5 

6. Pienso en mi estado de ánimo constantemente. 1 2 3 4 5 

7. A menudo pienso en mis sentimientos. 1 2 3 4 5 

8. Presto mucha atención a cómo me siento cuando estoy en la clase de 

inglés. 

1 2 3 4 5 

9. Tengo claros mis sentimientos cuando hablo inglés. 1 2 3 4 5 

10. Frecuentemente puedo definir mis sentimientos. 1 2 3 4 5 

11. Casi siempre sé cómo me siento. 1 2 3 4 5 

12. Normalmente conozco mis sentimientos sobre las personas. 1 2 3 4 5 

13. A menudo me doy cuenta de mis sentimientos en diferentes 

situaciones. 

1 2 3 4 5 

14. Siempre puedo decir cómo me siento. 1 2 3 4 5 

15. A veces puedo decir cuáles son mis emociones. 1 2 3 4 5 

16. Puedo llegar a comprender mis sentimientos. 1 2 3 4 5 

17. Aunque a veces me siento triste, suelo tener una visión optimista. 1 2 3 4 5 

18. Aunque me sienta mal, procuro pensar en cosas agradables. 1 2 3 4 5 

19. Cuando estoy triste, pienso en todos los placeres de la vida. 1 2 3 4 5 

20. Intento tener pensamientos positivos, aunque me sienta mal durante 

la realización de mis presentaciones. 

1 2 3 4 5 

21. Si doy demasiadas vueltas a las cosas, complicándolas, trato de 

calmarme. 

1 2 3 4 5 

22. Me preocupo por tener un buen estado de ánimo. 1 2 3 4 5 



 
67 23. Tengo mucha energía cuando me siento feliz. 1 2 3 4 5 

24. Cuando estoy enfadado intento cambiar mi estado de ánimo. 1 2 3 4 5 

 

La TMMS-24 está basada en Trait Meta-Mood Scale (TMMS) del grupo de investigación de 

Salovey y Mayer. La escala original es una escala rasgo que evalúa el metaconocimiento de los 

estados emocionales mediante 48 ítems. En concreto, las destrezas con las que podemos ser 

conscientes de nuestras propias emociones, así como de nuestra capacidad para regularlas. 

La TMMS-24 contiene tres dimensiones claves de la IE con 8 ítems cada una de ellas: Atención 

emocional, Claridad de sentimientos y Reparación emocional. En la tabla 1 se muestran los tres 

componentes. 

Definición 

            Atención 

             

            Claridad 

 

            Reparación 

 

 

 

 

Evaluación 

Para corregir y obtener una puntuación en cada uno de los factores, sume los items del 1 al 8 para 

el factor atención emocional, los ítems del 9 al 16 para el factor claridad emocional y del 17 al 24 

para el factor reparación de las emociones. Luego mire su puntuación en cada una de las tablas 

que se presentan. Se muestran los puntos de corte para hombres y mujeres, pues existen 

diferencias en las puntuaciones para cada uno de ellos. 

Soy capaz de sentir y expresar los 
sentimientos de forma adecuada 

Comprendo bien mis estados 
emocionales 

Soy capaz de regular los estados 
emoción 

ales correctamente 

 



 
68 Recuerde que la veracidad y la confianza de los resultados obtenidos dependen de lo sincero 

que haya sido al responder a las preguntas. 

          Puntuaciones                     Puntuaciones 

  Hombres                         Mujeres 

 

Atención 

 

 

 

 

Puntuaciones                          Puntuaciones 

Hombres                          Mujeres 

 

Claridad 

 

 

 

 

 

  

       Puntuaciones       

Puntuaciones 

Hombres           Mujeres 

 

 

Reparación 

 

 

 

 

Debe mejorar su claridad 

< 25 

Debe mejorar su claridad 

< 23 

Adecuada 

claridad 

26 a 35 

Adecuada 

claridad 

24 a 34 

Excelente claridad 

> 36 

Excelente claridad 

> 35 

Debe mejorar su atención: 
presta poca atención 

< 21 

Debe mejorar su atención: 
presta poca atención 

< 24 

Adecuada 
atención 22 
a 32 

Adecuada 
atención 25 
a 35 

Debe mejorar su atención: 
presta demasiada atención 

> 33 

Debe mejorar su atención: 
presta demasiada atención 

> 36 

 

Debe mejorar su reparación 
< 23 

Debe mejorar su reparación 
< 23 

Adecuada 
reparación 24 
a 35 

Adecuada 
reparación 24 
a 34 

Excelente reparación 
> 36 

Excelente reparación 
> 35 

 



 
69 Appendix 2  

 

 

Intervention 1 

Objectives:  

 

• Recognize local environmental problems 

that can become a global catastrophes. 

• Propose a possible solution to the 

environmental problems that afflict our 

locality. 

 

Activities: written exercise, poster session, 

spoken exercises.  

 

Language: local-environmental problems.  

 

Group: three students  

 

Materials: book, cardboard and images. 

 

Procedure: The teacher begins the class by 

saying the importance of taking care of our 

environment. Students begin to ask the oak trees 

Intervention 2 

Objectives:  

 

• To identify and understand the parts of a story and 

the elements that take part on it. 

• To create a narrative to promote students’ oral 

skill. 

 

Activities: written and spoken activities.  

 

Language: Parts of a story, story vocabulary. 

 

Materials: Recyclable sheet of paper and pencils. 

 

Procedure: the teacher starts the class asking students what 

a narration is and students should try to convey their ideas 

using English. During this part the teacher can help the 

students with the vocabulary that they do not know.  After 

that, the teacher asks the students what the parts of a story 

and they are answer. 

Then, the teacher shows a picture of the story “the hare and 

the tortoise” and the teacher asks students to tell the story.  



 
70 

that are affecting their locality. 

Then the teacher begins to mention the most 

common problems that affect and harm the 

environment such as: air pollution, water 

pollution, soil pollution, deforestation, illegal 

mining, and abandoned animals. 

After being clear about all these problems, the 

teacher will show some images to the students 

and they will have to identify which 

environmental problem they are referring to. 

(Appendix 2.1). 

Then the students pose the question and begin in 

their groups to find the answer using their 

critical thinking. The question is what are you 

concern about? 

In order to clarify their ideas and doubts about 

the subject and about the question proposed, 

students will do the exercise 3 of page 11 of unit 

1 of the book « way to go », in which they should 

complete the text according to the environmental 

problems studied. (Appendix 2.2). 

Then students choose a problem and begin an 

Besides, the teacher presents the elements of a narrative 

such characters, setting, plot, moral and the by using the 

picture.  

Then, to reinforce the knowledge the teacher presents a 

short test about the story of the turtle and the rabbit and they 

have to identify the parts of the story and the elements that 

take part on it.     

 

Project preparation 

 

Learners have to create a book in which they are going to 

narrate a story made by themselves, taking into 

consideration that the moral in the story must be related 

to the environmental problems. The book will be made 

with recycle papers, in which the creativity, imagination 

and oral production will be evaluated. In the story’s 

design students have to take into account the vocabulary 

and story’s elements learnt in the previous class. After 

that, students will present their stories in front of the 

class so; it will be made with the purpose to motivate 

students to use English, using speech to narrate their 

stories. 
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investigation based on this: the concerns are: 

pole mounting, overfishing, noise pollution, 

loss of endangered species, abandoned 

animals, acid rain, ozone layer depletion, 

over population, genetic modification, global 

warming, and land pollution. After choosing 

the problem, the students will say what 

environmental problem they are worried 

about and why and what they would like to do 

with the objective of finding possible actions 

that help protect the environment and solve 

their problems. (Appendix 2.3). 

 After all that has been learned, the students 

must create the draft of their project, in which 

they answer the question posed at the 

beginning of the unit and in which they use 

all the vocabulary and steps taken in the 

class. 

The teacher will carry out the work of each 

group; it provides guidance in terms of 

pronunciation and content.   

Finally, students do a poster session in which 

 

The teacher will carry out the work of each student, so 

they are going to make the draft of the history in the class 

in order to guide students and help in the creation and 

content of their stories. Before the presentations teacher 

also provides guidance in terms of pronunciation. This 

project will be made in order to engage student’s oral 

production. 
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the present their research in the whole 

classroom with the purpose of raising 

awareness about these problems. 

 

Intervention 3 

Objective: 

• Analyze the schools’ problems  

• Determine which actions can be used to reduce the school footprint.  

• Create a product to reduce the school footprint. 

 

Considering the vocabulary taught before, students will develop a new project in which they have to create 

a product to reduce the school footprint. 

 

Activities: listening exercises,  

 

Language:  my ecological footprint  
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Materials: book  

 

Procedure: The teacher starts the class and asks students to open the book « way to go » on page 20 and 

look the images in the exercise 1 of the unit 2.  

Then the teacher writes on the board: What does an ecofootprint represent? And students start a 

brainstorming, after that, the teacher explains that the footprint represents the way in which, human 

actions affect the environment and the students use the Word Bank  to label the images, if they do not know 

the vocabulary they musk look for the words on their dictionaries. 

When they finish the exercise, they socialize the answers in order to correct or clarify any doubt. After that, 

the teacher plays an audio in which the speakers are thinking about what a footprint is and after listening 

the conversation the students match questions and answers. 

For the next part of the activity teacher writes Eco-friendly on the board and asks students to figure out the 

definitions in order to come up with the correct answer, then the teacher clarifies what Eco-friendly means. 

After that, they read a chart and the teacher plays another audio. Students complete the chart with a name 

and compare answers in pairs. 

 

Project preparation 

 

learners study the vocabulary learnt in the previous unit, then in order to make then speak, the teacher 

propose the following question. 

How can we reduce our school’s eco-footprint? And students start to propose possible answers in their 
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work group. 

After that, the students do a reading exercise to gain more knowledge about the topic. to do that, they must 

do the exercise 3 of page 21 of the unit 2 of the book « way to go »  

Now, with the concepts clears, the students share their ideas about the school footprint and the possible 

solutions to reduce it. 

The teacher explains that they must create a product to reduce the school footprint and they start to create 

the draft of the project. He supervises the work of each group in order to clear doubts and questions. 

The final project of this research can be noticed in the elaboration of rubbish bin for the different school’s 

corner. 

 

Appendix 2.1  

 
 

Appendix 2.2                                                              Appendix 2.3  
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Evaluative rubric (appendix 3) 

Students’ name___________________________________________________________ 

     

     

     

CATEGORY 

Superior performance  

(4,6- 5,0) 

High performance 

 (4,0- 4,5) 

Basic performance  

(3,0- 3,9) 

Low performance 

(1,0-2,9) 

Vocabulary  Student used all the 

vocabulary learned in 

class to communicate 

his/her ideas  

Student used a great 

deal of the vocabulary 

learned in class to 

communicate his/her 

ideas  

Student used some of 

the vocabulary learned 

in class to 

communicate his/her 

ideas  

Student used 

very little of the 

vocabulary 

learned in class 

to communicate 

his/her ideas.  

Correct 

pronunciation 

and Speech 

clarity 

Student speaks clearly 

and has a good 

pronunciation 

Student speaks clearly 

most of the time and 

demonstrates a 

pronunciation 

appropriate to his/her 

level 

Student demonstrates 

an understandable 

pronunciation in spite 

of not being 

completely clear. 

The 

pronunciation of 

the student is 

difficult to 

understand. 

Confidence & 

Attitude 

Speaks with 

enthusiasm, poise and 

assurance 

Mostly speaks with 

enthusiasm, poise and 

assurance  

Speaks with some 

enthusiasm, poise and 

assurance 

Speaks with little 

or no enthusiasm, 

poise and/or 

assurance 

understanding Answers correctly the 

questions posed by 

the teacher and his 

classmates. 

Answers the questions 

correctly,  

With some help. 

Answers the 

questions,  

Although it does 

showing insecurity 

even with help. 

Does not answer 

the questions 

posed, 

Not even with 

help. 

 

 

 

 



 
78 Field notes (Appendix 4) 

Student name:_________________________________________________________ 

Time__________ Date___________________________________________ 

Reflective information   Descriptive information   

 

Thinking  

 

 

 

 

 

Physical setting  

Communication  Collaboration  

 

 

 

 

 

 

Ideas     

 

 

 

 

 

Social environment  

 

 

 

 

Question 

 

 

 

 

Student description  

Concern   

 

 

 

 

Observations  

 

 

 

 

 

 

 



 
79 Reflective journal (Appendix 5) 

 

School’s name:  

Student’s names: 

Grade: 

1. ¿Cuál es mi estado de ánimo cuando hago mis presentaciones orales en la clase de inglés?  

______________________________________________________________________________

______________________________________________________________________________ 

2. ¿Como te hizo sentir la realización del proyecto? 

______________________________________________________________________________

______________________________________________________________________________

__________________________________________________________________________.  

3. ¿Si hicieras de nuevo el proyecto ¿Qué aspectos mejorarías? 

______________________________________________________________________________

______________________________________________________________________________

____________________________________________________________________________.  

4. ¿qué enseñanza te dejo el proyecto? 

______________________________________________________________________________

______________________________________________________________________________

_____________________________________________________________________________.  

5. ¿Cómo el control de las emociones te ayudó en la realización del proyecto? 

______________________________________________________________________________

______________________________________________________________________________

______________________________________________________________________________
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85 SPEAKING SKILL FIGURES 
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87 PROJECT-BASED FIGURES 
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